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BELMONT CASTLE ACADEMY 

At Belmont Castle Academy, we believe that in order for successful learning to take place children need to be 

valued, motivated, feel safe and experience a flexible and varied teaching approach according to individual needs. 

We aspire to deliver inspiring teaching through: 

• Expertise and enthusiasm to challenge and motivate pupils 

• Confidence, creativity and flexibility in approaches 

• A positive rapport and skilful communication to set a great ethos 

• Knowledge of pupils to pitch, pace, challenge and support every individual 

We value each child as a unique individual and our teachers are familiar with the relevant equal opportunities 

legislation covering race, gender and disability. We strive to meet the needs of all children and to ensure all 

statutory requirements are met including matters of inclusion. The children learn through their total experience. This 

policy guides what children do, what teachers do, how time is managed, the organisation of the classroom and what 

the school as an organisation does to create an effective and well managed learning environment in which the 

individual needs of each child can be met. 
 

Rationale 

As a school, we believe that: 

1. Learning should be a rewarding and enjoyable experience for everyone i.e. learning should be fun and enable 

children to make expected or accelerated progress. 

2. Teaching needs to equip children with the skills, knowledge and understanding necessary in order that they can 

play an increasingly useful and positive role in society and make informed choices about their lives both now and in 

the future. 

3. High quality teaching and learning experiences support children to be able to lead happy and rewarding lives, 

now and in the future. 

 

At Belmont Castle Academy, we believe that the following make the most difference in the classroom: 
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Impact 

Trust 

Teacher Credibility 

Passionate Teachers 

Effective Feedback 

Visible Learners 
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Principles of Teaching and Learning 

TEACHING AND LEARNING is the purpose of our school. It is the method through which we ensure that teachers 
have knowledge and understanding of all the necessary subject areas and skills and impart these to the children 
they teach at an appropriate level in a challenging and stimulating environment. 

 

This document lays the foundation for the whole curriculum, both formal and informal, and forms the context in 
which all other policy statements should be read. It is written for the benefit of all members of our school community 
to ensure that they are aware of the fundamental principles underpinning the work of our school. 
 

We see teaching and learning through our learners’ eyes, as a process of co-operative teamwork between pupils 
and adults (teachers, learning support assistants, administration staff, site manager, lunchtime supervisors, catering 
staff and cleaning staff) working in school. We also welcome and encourage involvement of parents and others in 
the community. 
 

Responsibilities 
All members of the school community, teaching and educational support staff, parents, pupils and governors work 
towards the school’s aims by: - 
 

• Working together as a team with shared goals and common aims 

• Providing appropriate role models 

• Respecting other people’s feelings and making each person feel valued 

• Fostering and promoting good relationships 

• Following agreed systems and strategies. 
 

TEACHING AND 

SUPPORT STAFF 

PUPILS PARENTS GOVERNORS 

• Providing a stimulating and 
challenging environment 

• Having high expectations that 
challenge pupils and deepen 
their knowledge and 
understanding 

• Providing well planned and 
prepared lessons that meet 
the teaching objectives and 
match the pupils’ ability 

• Ensuring that learning is 
progressive and continuous 
by following schemes of work 
and policies 

• Using a variety of teaching 
methods as appropriate for 
whole class, groups or 
individuals 

• Celebrating pupils’ success 
in a variety of ways 

• Personalising learning 

• Maintaining effective forms of 
assessment to inform 
planning 

• Monitoring and evaluating 
policies and procedures 
regularly to maintain high 
standards 

• Being good role models - 
punctual, well prepared and 
organised 

• Maintaining an up-to-date 
knowledge of the National 
Strategies and other 
curriculum subject areas 

• Having a positive attitude to 
change and the development 
of their own professional 
development 

• Working collaboratively with 
a shared philosophy and 
common practice 

• Inspiring pupils to fulfil their 
potentials. 

• Following school policies 
 

• Maintaining good attendance 
and punctuality 

• Respecting each other and 
adults who work with them 

• Taking pride in their work and 
working towards agreed 
targets which reflect high 
expectations of their ability 

• Ensuring that homework is 
always completed and 
handed in on time 

Following the aims of the 
Home/School Agreement 

• Ensuring that children attend 
school in good health, 
regularly and punctually 

• Supporting the school’s 
Policy for ‘Promoting Positive 
Behaviour’ 

• Being realistic about their 
child’s abilities and offering 
encouragement and praise 

• Attending meetings to 
discuss their child’s progress 

• Making early contact with the 
school to discuss matters of 
concern which effect the 
child’s development, 
happiness, progress and 
behaviour 

• Giving due importance to 
homework, providing 
appropriate help and support 

• Following the aims of the 
Home/School Agreement 

• Making every attempt not to 
remove children for holidays 
in term time 

• Allowing their children to take 
increasing responsibility as 
they progress throughout the 
school 

• Attending workshop sessions 
to support their child’s 
learning. 

 
 

• Representing the interests of 
the community that the 
school serves 

• Supporting the staff, pupils 
and parents in working 
towards the school’s agreed 
aims 

• Carrying out their legal duties 
in a responsible manner 

• Monitoring and evaluating the 
work of the school in 
achieving its aims. 
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Strategies for Teaching and Learning 
Our book-based curriculum is organised and taught in year groups (see ‘Policy for School Day’). Planning is 
predominantly done collaboratively after school in year groups. This enables teachers to support one another 
through the sharing of ideas and approaches. Some planning is also done independently during teachers PPA time.  
In the Autumn term, the EYFS teachers and Year 1 teachers plan together to ensure an effective transition that 
caters for all learning needs. 
 
The school day starts with a daily Early Morning Work which takes place during registration time. This is followed by 
the Literacy lesson, thirty minutes of Reading Comprehension and maths. EYFS and KS1 pupils also have Letters 
and Sounds sessions. RE is taught through class-based activities according to the agreed syllabus. 
 
The predominate mode of working within the other subject areas is a mixture of whole class teaching, group, 
collaborative and individual work. Cross-curricular links are made whenever appropriate. 
 
Commercially available schemes of work are used where appropriate such as the Cambridgeshire scheme in 
PSHCE and the Val Sabin scheme in PE. In Maths, we use Focus, White Rose and Classroom Secrets to support 
planning. In Literacy, we use Focus and the Literacy Shed. 
 
Partner Talks/ Talk to your partner (TTYP) form an important part of our teaching and learning at Belmont Castle 
Academy. TTYP is a simple, effective strategy for involving all the children in the class and developing talk. TTYP 
means that every time a question is asked, everyone is expected to answer by turning to their partner. Selected 
partners then report back to the whole group, or the teacher might report what he/she heard different partners 
saying. This strategy should be taught to children from nursery upwards. 

Guidelines For Effective Partner Work 

• Choose partners who will work well together and ensure talk partners are changed over time 

• Establish the school signal thoroughly by modelling – stop signal is flat hand, not too high 

• Identify the partner you wish to start the paired talk conversation by number 

• Do not say things like “I want you to turn to your partner and talk about why you think Charlotte wants to 

save Wilbur from his fate.” 

• Do say things like, “Why do you think Charlotte wants to save Wilbur from his fate? TTYP.” 

• Do not engage with an individual partnership when children are discussing a question 

• Do stand at the front of the class, where you can see everyone, and check all partners are participating. 

• Do praise children working well with their partner  

• Do not ask TTYP questions for one-word answers 

• Do expect the children at appropriate times to be given the opportunity to respond to the open ended 

question in unison. EG “All together 1, 2, 3…” Or give a clear hand signal. CT will then select to probe 

further from the responses provided. 

• Encourage the children to reply with ‘’My partner thinks that/ said…’’ 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

LOOK SOUND FEEL 

• Sit side by side 

• Always return the 

stop signal 

• TTYP quickly 

after a question 

has been asked 

• Take turns in 

answering first 

• Wait while 

another is talking 

• Give good eye 

contact 

• Helpful to each other 

• Check that they both 

understand the 

• question 

• Talk loud enough for 

each other to hear, 

though not too loud 

to interrupt others 

• Build on what a 

partner says 

• Say ‘We think that… 

• Ready to 

answer 

• Safe and 

secure 

• Listened to 

• Interested in 

what each 

other has to 

say 
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Teaching and Learning Styles 

 
Both teachers and learners have preferred styles of teaching or learning.  The most effective learning processes are 
different for each child.  It is essential we offer a range of teaching styles to ensure all children have the same 
opportunities for learning. 
 
It is the responsibility of each teacher to be aware of the preferred learning styles of the children and to ensure that 
a variety of teaching methods are employed to offer equal opportunities to each child. For performance 
management purposes and to support classroom management, teachers group their children under different 
categories such as ‘passive learners, confident, quietly confident, children to fast track and children with gaps’. This 
helps them to plan in a more effective manner. 

 

Quality Learning 

 
When high quality learning is taking place in the classroom a variety of characteristics will be present, some of 
which may be observed at the time, some of which will have become a part of the children, but many of which only 
become apparent in the long term.  

 

Quality Teaching 

 
High quality teaching is necessary to promote high quality learning.  It is 
associated with high expectations of the children and well-planned work, which 
clearly leads towards the stated aims and objectives. Questioning forms an 
important part in assessing what the children already know, in probing and 
extending their thinking abilities. Metacognition is key. By understanding how 
oue children think, it helps teachers plan and deliver effective lessons enabling 
the children to further deepen their understanding. We use the Bloom’s 
Taxonomy when assessing and asking questions. 

High quality teaching is more likely to occur in a well organised classroom where the equipment and resources are 
readily available and where children are encouraged to be independent.  It will vary in style and group size in order 
to allow for different styles, and will be appropriate for the task in hand.  
 

Classroom Management  
A well-organised and well-managed classroom facilitates high quality Teaching and Learning.  Resources will be 
kept in good condition, clearly labelled and readily accessible to the children. The class teacher will have a clear 
understanding of the appropriate number of children for the equipment available and the appropriate equipment for 
a particular number of children. 

 
The classroom will be organised into flexible areas for different activities, with attractive displays, which are 
interactive and reflect the children’s work.  Teaching will be well planned, with resources ready, with time well 
managed, with the class aware of established routines and with adults who understand their roles.  A quiet working 
atmosphere is conducive to high achievement, as are differentiated activities and high expectations. 

 
A teacher with a well-managed classroom will be able to make use of areas outside the classroom and will have 
time to take advantage of opportunities that present themselves. 

 
Good classroom management will ensure that all children have equal access to learning and will help minimise 
difficulties with children’s behaviour. 

 

Management of the School Day: 
 

KS1 KS2 
8.55am       Registration 
10.15am     Break 
10.30am     Back to class 
11.30am     Lunch 
12.25pm     Line up to go back to class 
3.10pm       End of the day. 

8.45am      Registration 
10.15am    Break 
10.30am    Back to class 
12.00pm     Lunch 
12.55pm     Line up to go back to class 
3.10pm       End of the day. 

           
  

PROVISION FOR PUPILS WITH SPECIAL EDUCATIONAL NEEDS are supported according to need: - 

• Within the classroom by the class teacher and / or Teaching Assistant i.e. working towards targets on their Pupil 
Passports 

• By being withdrawn from the class to work with the Special Needs Co-ordinator or Teaching Assistant (usually in 
the SEN room or in a learning pod around the school) 

• By the School Psychology and Assessment Service and other agencies where appropriate. 
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There is some specialist teaching in the form of sports coaches, peripatetic music teachers, Art teacher, 
swimming teachers and invited experts who work with the school, helping to enhance the whole curriculum. 
In addition to which the specialist expertise of some individual teachers is used, for example, in MFL. 
 

Adult helpers are used to assist: - 

• In the classroom by hearing children read, i.e. the Parent Reading Volunteers 

• In the library by helping to find / choose a book 

• In outings and visits by escorting children in small groups to aid learning. 
 
This also includes Further Education / Trident/ Greenwich University students on work experience who are 
encouraged to work at the school, providing they adhere to our codes of conduct and dress. 
 

HOMEWORK  
(See ‘Homework Policy’) is considered to be a valuable element of the teaching and learning process. Included in 
this are the following: - 

• Children are given a Home / School Reading Book and are encouraged to read every day to their parents 

• In addition to which they have a Home / School Homework folder. Homework will particularly include 
developing children’s Numeracy, Literacy and Science skills and on other occasions completing other tasks 

 

PROGRESS IN LEARNING IS CELEBRATED (See Policy for ‘Promoting Positive Behaviour’) through the 
following: - 

• Positive praise from the class teacher or other adults in the school 

• By sending the child / children to another member of staff for praise 

• Through display of children’s work demonstrating good effort and achievement 

• Being awarded team points and dojos 

• Awarding certificates 

• The awarding of stickers 

• Recognition during the Friday Achievement Assembly 

• At school events such as concerts and plays which are seen as opportunities for each pupil to demonstrate his / 
her own talents 

• Awarded a ‘Writer of the Month’ award 

• Mathemagician Award 

• Reading certificates 

• Class assemblies 
 

Strategies for ensuring progress and continuity 
Planning for Teaching and Learning is a process in which all teachers are involved, wherein: - 

• The foundation for planning is the School Improvement Plan, developed through a process of collaboration 
between staff, and approved by the Curriculum and Pupil Related Matters Committee 

• Schemes of work for subjects are developed by the curriculum co-ordinator, in collaboration with the whole staff 

• The school follows a Book Based Curriculum. Key skills are taken as the basis for the panning along with a 
focus book. 

• The Policy for Planning is followed; when appropriate, teachers plan together. 
 

Roles and Responsibilities 
A variety of procedures will be used to aid the implementation of this Policy and to help secure and sustain effective 
Teaching and Learning throughout the school.  These will include: 
 

Members of the SLT Subject Leaders 

• Supporting planning meetings 

• Developing dialogue with teachers based on the 
discussion of classroom observations and 
formal and informal feedback 

• Interviewing children and sharing with them the 
outcome of their work 

• Scrutinizing teacher’s planning notes to track 
evidence of the process of Teaching and 
Learning 

• Working alongside teachers to support and 
develop practice 

• Providing time and resources on a strategic 
basis 

• Organising visits to other school to identify good 
practice. 

• Taking advice from LA consultants/advisors 

• Taking the lead in policy development and the 
production of schemes of work designed to 
ensure progression and continuity in their 
subject throughout the school 

• Reviewing and updating policies and schemes 
of work when necessary 

• Monitoring progress in their subjects and 
advising the Headteacher on action needed. 
This will include identifying areas for 
improvement and celebrating success 

• Supporting their colleagues in the development 
of more detailed plans, assessment and record 
keeping activities where necessary 

• Keeping up-to-date through reading and 
attending relevant courses 

• Taking responsibility for the purchase and 
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 organisation of central resources for their 
subjects 

• Are given release time to allow them to support 
colleagues in the classroom as appropriate 

• Demonstrating best practice in teaching their 
own subject. 

 

 

Strategies for Assessing, Recording and Reporting 

Feedback to pupils  
We believe that marking is most effective (seethe Feedback policy) when: - 

• It involves the child directly wherever possible 

• It is immediate, and has an impact on the children’s learning 

• Literacy and Numeracy feedback is worded in a positive rather than negative tone 

• The comments made, wherever possible, refer to the learning objective and Next Steps given for the children to 
move on in their journey 

• It is carried out consistently throughout the school 

• Comments made by the teacher highlight the positive elements as well as identifying areas of improvement in a 
constructive manner 

• Range of feedback: Verbal, Teacher marking, TA marking, Self-marking and peer marking 

• Collaborative markers are trained in each class to work in pairs to improve each other’s work 
               

Formative assessment (see Policy for ‘Assessment, Recording and Reporting’) is used to guide the progress of 
individual pupils.  It involves identifying each child’s progress in each aspect of the subject, determining what each 
child has learned and what therefore should be the next stage in his / her learning. Formative assessment is carried 
out both informally and formally by teachers in the course of their teaching.   
 

Suitable tasks for formal assessment include: - 

• The plenary session within the subject 

• Small group discussions, perhaps in the context of a practical task 

• Short tests in which the teacher gives questions orally and pupils write answers 

• Specific assignments for individual pupils 

• Individual discussions in which children are encouraged to appraise their own work and progress 

• Discussion and agreement of individual targets in writing and maths. 
 

Reporting to parents is done through: 

• Parent interviews are held by the class teacher in the first half of the Autumn Term and in the Spring Term 

• SEN review meetings are held termly for pupils on Stages of Assessment  

• Parents can meet their child’s teacher by appointment to discuss particular concerns 

• A written report is sent to parents each year in the Summer Term. 
 

Formal summative assessment is carried out at the end of Year 2 and 6 through the use of SATs and teacher 
assessment. On completion of this activity, results of individual pupil’s assessments are made available to the 
parents concerned. The overall statistical profile (but not the individual results) is made available to parents, 

governors, LA and the DCSF.  NfER tests are also used in Years 3, 4 and 5 and give year on year indication of 

pupil progress in core subjects. 
 
Teacher assessment takes place in all year groups linked to the End of Year Expectations. (EYFS Profile and 
Development Matters in Reception and the Nursery). 
 

Strategies to ensure children are making the expected amount of progress 

 

Pupil progress targets are set with teachers at the beginning of the year as part of the Performance Management 
Process. Wherever possible these targets are shared with pupils. Progress to meeting the targets is reviewed 
following the mid-year NfER tests in Nov/Dec. A summary report is then produced comparing rates of progress of 
sets / years and then again at the end of the year following the June QCA/NfER tests. This process enables the 
school to set targets that are both realistic, yet challenging. 
 
Pupil Progress also forms an important part of the discussions at the planning meetings. We have agreed that 
these discussions will take place at least twice every half term. 
 

Intervention groups take place during the year to support particular groups of children.  
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Good Teaching – Successful Learning  
Components of Good teaching 
 
Lesson 

• Well organised classroom; 

• Appropriate planning ( using the BCA planning format, LO and Sc on, key questions, planning depth will 

vary depending on experience; however the key components should be on the planning sheets)  

• Management of lesson, clear structure and organisation 

• Clear learning objectives that pupils understand and that are reviews at the end of the lesson; (Do children 

understand the low / good to outstanding – when a teacher can come away from their plan in response to 

the children) 

• Enthusiastic and relevant delivery 

• Fast pace to learning; 

• Style and content of learning to meet the needs of all pupils – personalised learning 

• Challenge for all pupils 

• Time for pupils to interact with the teacher and with each other; time for them to reflect and think; 

• Ability to respond to pupils’ comments / views, adapt the lesson and still achieve the learning objectives and 

more 

• Subject knowledge 

• Cross-curricular application of knowledge and skills 

• Use of on-going assessment to match work ability, and assessment at end of lesson that is used to inform 

future learning 

• Individual pupils’ targets that they understand and know how to achieve 

• Good, positive behaviour management 

• Use and effectiveness of other adults in the classroom 

Pupils’ work 

• Demonstrates appropriate progress over time; 

• Suitably presented, (Learning Feedback Policy – instead of Marking Policy) 

• Shows evidence of collaborative work 

• Shows evidence of reflection and implementation of feedback 

Marking 

• Legible  

• In language understood by pupils 

• Developmental 

• Checked for impact 

• Pupil/peer/adult assessed  

 

Classroom Environment 

• Displays show a balance of pupils’ work and learning resources 

• Attractive place to be, a place pupils are proud of 

• Engaging book corner 

Learning 

• Good attendance; (With older children, there is often a link between quality of teaching and attendance) 

• Well behaved 

• Focused on and positive about their work 

• Enthusiastic to give their views and talk about their learning 

• Good relationships with adults and their peers 

• Working at a pace appropriate to their needs 

Other associated / relevant policies 
The processes to support Teaching and Learning are linked with other policies we have in place. In particular there 
are very clear links with: 

 
Assessment Recording and Reporting, Homework, Marking, Spelling, Monitoring and Evaluation, Planning, 
Promoting Positive Behaviour and Special Needs policies. 
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